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RESUMO

As dificuldades de comunicagao, de relacionamento e sobretudo de desenvolvimento
e incremento de estratégias de cooperagdo entre a escola e a familia sdo hoje
amplamente discutidas. Diversas vezes a relacdo entre pais e professores, tem sido
pautada por conflitos de interesses causando constrangimentos a nivel relacional.
Consideramos que a escola tem responsabilidades na aproximacao e na abertura as
familias promovendo um clima favoravel a aprendizagem. Em nossa opinido, a
abertura da escola as familias s6 ¢ possivel se baseada num conhecimento
aprofundado e sistematizado das familias dos alunos.

Elegemos a figura do director de turma como um dos principais elementos desta
accdo, podendo proporcionar a escola a integragdo das informagdes recolhidas sobre
as familias dos alunos e deste modo a inclui-las nas suas praticas.

Com a presente dissertacdo de mestrado pretendemos construir Instrumentos de
Observacao e Analise da Relacdo Educativa que nos permitam perceber que
iniciativas toma a escola, e mais concretamente o director de turma, para conhecer
melhor as familias dos alunos e desta forma poder trabalhar mais de perto com elas e
integrar as suas perspectivas na vida da escola, visando o sucesso académico e
educativo de cada aluno.

O modelo conceptual da investigagdo baseia-se no pressuposto de que a actuacio do
director de turma influencia o conhecimento que a escola tem das familias dos alunos
e promove a relagdo escola-familia.

O estudo encontra-se  organizado em duas partes distintas, recorrendo a
procedimentos metodoldgicos de natureza quantitativa e qualitativa. Na primeira
parte, procuramos validar e ampliar o Modelo Explicativo Teorico que elaboramos.
Na segunda parte, procedemos a uma investigagdo mais aprofundada, no terreno
(Escola Basica do 2° e 3° Ciclo do Barrocal Algarvio), no sentido de procurarmos
perceber que estratégias utilizam os directores de turma para conhecerem as familias
dos alunos, que apoios e incentivos lhes sdo proporcionados pela escola e ainda quais
os significados que os diferentes actores educativos emprestam a relacdo escola-
familia. Neste sentido, construimos inquéritos que aplicamos aos directores de turma,
alunos, professores e encarregados de educagdo, realizamos entrevistas a presidente
do Conselho Executivo e a coordenadora dos directores de turma e analisdmos
alguns documentos produzidos pela escola: Projecto Educativo de Escola,
Regulamento Interno e relatorios dos directores de turma.

De uma maneira geral, todos os actores educativos consideraram que o director de
turma pode contribuir para que a escola conhe¢a melhor as familias dos alunos pela
rela¢do de proximidade que estabelece com todos eles.

As estratégias referidas pelos directores de turma, como propiciadoras de resultados
positivos foram: os atendimentos individuais, as reunides de encarregados de
educacao e inquéritos realizados aos alunos.

Palavras-chave: Relacdo escola-familia; director de turma, estratégias de
aproximacao as familias
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ABSTRACT

Nowadays, the difficult tasks of communication, relating to others, and above all
building up strategies of cooperation between schools and families are more than
ever issues of great interest.

The relationship between parents and teachers are often affected by conflict of
interest, witch end up causing embarrassing situations among them.

We believe that the school has the responsibility of bringing together both families
and the school, while devolping a pleasant learning atmosphere for students.

In our opinion, the welcoming of school towards families, could only be possible if
it is based on the complete knowledge of the students families .

The class tutor is the main person who can make this a reality, for he can provide
information about his students and their families.

With this masters thesis, is our intention to make charts regarding the observation
and analyses of educational relation, that will allow us to understand what steps the
school and class tutor take, inorder to get to know the student’s families better. By
doing so, we will be able to work closer to or students, making their objectives at
school a reality, and promote their academic success.

The concept of the research is based on the fact that the class tutor's work influences
the knowledge that the school has of the student's families and develops the
relationship between the school and the family.

The research is organised in two different parts, and has used both quantitative and
qualitative procedures in its methodology. In the first part, it was our concern to
validate and enlarge the Theoretical Explicable Method.

In The second part, we continued with a more broadened research, which took place
at “Escola Basica do 2° e 3° Ciclo do Barrocal Algarvio”. It was our intention to
search for, and understand what strategies class tutor use, inorder to get to know their
student’s families, as well as what sort of help and initiative their schools have to
offer, and how important the roles of the different members of school community
have on the relationship between the school and the family.

We inquired class tutors, pupils and parents. We interviewed the school headmaster
and the class tutor’coordinator. We also analysed school related documents, such as:
The Educational Scholl Project; The School's Regulations and the class tutor reports.

In a general manner, the school community considers that the class tutor could
contribute for the better understanding of the student's families, due to the
relationship that he can achieve between both students and their families.

Class tutor believe that the overall strategies to obtain positive results are: private
meetings, and hold inquests on the students.

Key-Words: School-family relationship; class tutor; approaching families strategies
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